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IDENTIFY
Context

Expanded in Blog Post 1

Transition from residential teaching  
to a fully online MA Graphic Design

Learning mediated almost entirely 
through Moodle

Online learning is experienced 
differently, not just where it happens

Loss of physical studio culture and 
informal peer learning

The platform effectively shapes both 
learning experience and pedagogy

In-person group crit session on the MA Graphic Branding and Identity at London College 
of Communication (Huber, 2024).

Email notification from the Moodle discussion forum for the MA Graphic Design (Online) 
(Huber, 2026).



IDENTIFY
Rationale

“Studio as ‘a state of mind’ 
demands that learners 
engage in collaborative  
and community learning, 
using available spaces, 
whether physical, online, 
inside or outside the 
university.” (Orr, 2017)

Reference
Orr, S. and Shreeve, A. (2017) Art and 
design pedagogy in higher education: 
knowledge, values and ambiguity in the 
creative curriculum. London: Routledge. 

Expanded in Blog Post 1

Studio culture supports 
experimentation, and trust through 
shared physical presence

Entering a physical studio produces 
a clear cognitive and social transition 
into practice

These conditions are not 
automatically replicated online

Online learning environments 
fragment this transition across 
multiple locations

Online studio pedagogy depends on 
conditions that platforms may or may 
not support

Source: Orr and Shreeve (2017), Art and design pedagogy in higher education.  
Routledge.



IDENTIFY  
> PLAN
Research Focus

Pedagogical approach
How do educators understand and approach 
cognitive accessibility when designing online 
learning experiences?

Platform design
How do the design structures of Virtual Learning 
Environments and alternative platforms support 
or constrain clarity, navigation, and cognitive 
accessibility?

Research questions developed 
through teaching context and 
reflection 

Focus on cognitive accessibility in 
fully online design education

Framed through both pedagogical 
practice and platform design

Investigation into structure, 
navigation and experience of digital 
learning environments

Reference
Gray, C. and Malins, J. (2004) Visualizing 
research: A guide to the research 
process in art and design. Aldershot: 
Ashgate.

Expanded in Blog Post 2



IDENTIFY  
> PLAN
Social Justice
Platform design shapes who can 
participate confidently

Cognitive accessibility unevenly 
affects students with diverse learning, 
caring, and working contexts

When systems lack clarity, 
responsibility shifts from institutional 
design to individual student resilience

Cognitive accessibility a social justice 
issue, not a neutral technical choice

“The application of digital 
technology in educational 
settings is almost always 
an unequal affair.” 
(Selwyn, 2014)

Screenshot of a weekly learning sequence within the MA Graphic Design (Online)  
course, within the Moodle Virtual Learning Environment (Huber, 2026).

Reference
Selwyn, N. (2014) Distrusting Educational 
Technology: Critical Questions for 
Changing Times. Abingdon, UK: 
Routledge. 

Expanded in Blog Post 1 and 5



Transcript 2 
[Anonymised], [Date removed], [Time removed] 

[Researcher] started transcription 

[Researcher]   0:03 
It because. She stops transcription. It does it today. At the same time. Yeah. I feel bad because I’m not doing my 
best work at the moment because I’m so in my move still, but I think it will be right. 

[Participant 2]   0:18’ 
You’ll be all right. I think we just all have to go one step at a time. That’s all we can manage, isn’t it? 

[Researcher]   0:19 
Yeah, I would be alright. I. Yeah. Yeah. No, no, no, it will be. I’m, I’m thinking a lot about it. And it’s just like 
putting it into bloody notion. 

[Participant 2]   0:30 
Yeah. 

[Researcher]   0:31 
OK, so to to frame my PG third, I just felt obviously given how what we saw in Moodle, there would be more 
accessible tools, but because of the lack of access I’m now doing this indirect assessment of. Moodle itself, but 
the alternatives and what we pivot and it’s really just this tiny scale, we best basically just have to show we know 
how to conduct research and do tiny action research cycle. So they asked it to really make it tiny. So it’s only four 
questions. 

[Participant 2]   1:00 
OK. 

[Researcher]   1:06 
Couple of minutes each and it goes from big to small. The way I designed it so as it is an open-ended semi 
structure is very big questions. You’re happy to kind of go as granular or broad as the and it’s just going to be a 
quality to kind of. 

[Participant 2]   1:06 
Mm-hmm. Mm-hmm. 

[Researcher]   1:24 
Analysis So the first question is what are your general thoughts and or experiences of online learning 
environments such as Moodle and similar platforms? So what are the general thoughts about those? Yeah. 

[Participant 2]   1:39 
Hmm. Do you want it based on current experience or like my general experience overall? 

[Researcher]   1:48 
So I think we can do it as today’s [Participant 2]. So I chose you because you’re teaching online and the other 
person is low residency. So their use of mirror Moodle is essential to their teaching. 

[Participant 2]   2:00 
OK. OK.Hmm. Well, I guess my first and this is based on my current experience of delivering an A fully online 
course and it’s I’ve done full online before. 

[Researcher]   2:19 
Yeah. 

[Participant 2]   2:28 
In lockdown and then quite a bit of hybrid teaching since then. I have to say in the current version, I’m surprised 
how well it is working. And how much the students are engaging because this isn’t something I’ve seen before. 
So I guess I’m pleasantly surprised by that because it’s the first time I’ve actually seen a cohort.Use or 
participating in a Moodle course with a degree of enthusiasm for that space. That said, as we work and it’s a new 
course, so obviously there’s like I’m quite interested.In their feedback. So there’s quite an open dialogue around 
what’s working and what’s not working, but overall, the engagement with the materials is very good.Umm. It’s 

ACT
Research 
methods +  
data collection

Transcript 1 

[Anonymised], [Date removed], [Time removed] 

[Researcher] started transcription 
 
[Researcher]   0:03 
Bigger into smaller. So the first question is what are your general thoughts and or experiences of online learning 
environments such as small and similar platforms? 

[Participant 1]   0:05 
Yeah. Umm. I think it’s a good one way transmission tool. So Moodle I think is. I mean I teach, I teach low 
residency course, if it’s not on Moodle it’s not a thing. Because we only teach 2 hours a week live, and that’s 
purely discussion based. So essentially because my students could be sitting down to work at 2:00 AM, they 
need everything in front of them. And so Moodle is like the point of truth.I think and they, you know, they really 
praise that actually, but it takes quite a lot to get me to working in that way. I think, you know, you have to have a 
good head for like information hierarchy. And how to lay things out? The system itself doesn’t afford nice design 
choices like you can’t. You can’t make sometimes, like a table is the way to go. Say for example, for kind of 
certain information, you can’t really make a decent looking table in Moodle without HTML. 

[Researcher]   1:11 
Yeah. 

[Participant 1]   1:23 
Like NCSS knowledge, if I’m honest, so it’s kind of that’s always a bit of a ball like we’ve got good digital learning 
coordinators. So that recently I’ve worked with mine on a template to make things look a bit less Moodle.And a bit 
more like an interface a student would use elsewhere in the world. ‘cause I think that is also the big issue. 
There’s a big disconnect between. Moodle’s still just like a top down hierarchical menu system format. And really 
we haven’t used that for about 10 years in any other interface. You know, we search, we search for phrase.And 
you can’t search in Moodle, it’s not possible and so it’s really quite clunky and you have to I do things for 
example, like there’s there’s things where you can like highlight a topic. So I you know, I do week by week I 
produces a topic I have to manually go in and highlight the wonderful.For that week. So that’s the one that’s open 
when they open the page. So there’s a lot of, like hacks like that that you you have to do behind the scenes. I 
think to make the experience not completely overwhelming to the students, yeah. 

[Researcher]   2:35 
Yeah. So what? How do you decide which digital platform to use when teaching or sharing materials? So what? 
What’s kind of your gateway? 

[Participant 1]   2:47 
I think you have to be really clear about what you’re using when. So I think for me, I’m like all static course 
information. Everything you need on a week by week basis, anything that relates to your assessment, anything 
that’s official. That all lives in Moodle and then we use teams for anything live. But I think it gets confusing when 
you’re doing file sharing or anything like that in teams. So I literally just use teams. You know, we have a course 
team site, each year has its own channel, so it can chat between itself. And it’s a general channel that we can 
use for the whole course and then each student also has a personal channel. And this is what we use for 
formative feedback. So the personal channel is only seen by the course tutors and the students. The student can 
open up their channel if they choose, but by default it’s just them and basically like in Unit 1. This is really useful 
because we give them weekly feedback on work, so they post what they want feedback on in their channel and 
their tutor feeds back in the channel.Just because Moodle doesn’t offer anything like that supports that kind of 
interactive like week by week community thing. You know it’s there. It’s good for official submissions. It’s very 
rigorous for that. But anytime I’ve tried to use Moodle for the students to share anything, it just falls flat.And I 
study at [University A] as well. So I’m a distance student where everything goes through Moodle and we’re 
expected to participate in these forums weekly. And just the interface is just ******* horrible. It can’t even handle 
the link. 

[Researcher]   4:29 
Yeah, it needs 4 clicks to get into a comment I find. 

[Participant 1]   4:32 
And everybody’s got their own, you know, topic and it’s just horrendous. So again, it just I think it’s just that thing 
about how educational interfaces look, nothing like the interfaces we use anywhere else. So I just think teams I 
always say. Moodles the static info teams is where the active stuff happens. 

Small-scale action research situated 
within my teaching context

Research focus shifted from student 
to educator perspectives due to 
institutional positioning and access 
constraints

Semi-structured interviews and open-
ended questionnaire 

Interview questions developed 
iteratively through tutor and peer 
feedback

Visual summary of the iterative development of semi-structured interview  
questions through tutor and peer feedback (Huber, 2025).

Screenshot of anonymised interview transcripts and Microsoft Forms questionnaire design 
used to collect qualitative staff responses (Huber, 2025).

Reference 
Kemmis, S. and McTaggart, R. (1988) 
The action research planner. Geelong: 
Deakin University.

Expanded in Blog Post 3



ACT
Research 
methods +  
data collection
Visual artefact review conducted 
alongside interviews and 
questionnaire data

Artefacts collected to understand 
why educators supplement or pivot 
platforms for pedagogic reasons

Comparative review of Moodle and 
alternative platforms (Miro, Padlet, 
Notion)

Focus on interface structure, 
navigation, and modes of content 
organisation

Screenshot of visual artefact review comparing Moodle and alternative digital platforms (Huber, 2025).

Reference 
Bowen, G. A. (2009) ‘Document analysis 
as a qualitative research method’, 
Qualitative Research Journal.

Expanded in Blog Post 3



OBSERVE
Analysis + 
interpretation
Reflexive thematic analysis 
acknowledging that different methods 
produced different depths and 
qualities of insight (richer interview 
data alongside more concise 
questionnaire responses)

Visual clustering in Miro supported 
pattern recognition across data 
sources

Themes were constructed through 
interpretation of emphasis, and 
relevance rather than frequency alone

“Themes do not emerge from the 
data; they are generated by the 
researcher through engagement with 
the data.”(Braun and Clarke, 2021)

Visual summary of the iterative development of semi-structured interview  
questions through tutor and peer feedback (Huber, 2025).

Screenshot of anonymised interview transcripts and Microsoft Forms questionnaire design 
used to collect qualitative staff responses (Huber, 2025).

Reference 
Braun, V. and Clarke, V. (2021) Thematic 
analysis: a practical guide. London: Sage.

Expanded in Blog Post 4



OBSERVE
Analysis + 
interpretation
The artefact review analysed how 
platform structure, hierarchy, and 
visual organisation influenced 
orientation, navigation, cognitive load

Investigation also revealed the 
pedagogic approaches enabled by 
each platform

AI-supported indicative weighting 
used after thematic analysis to 
visualise relative prominence of 
themes

Expanded in Blog Post 4

Screenshot of artefact analysis comparing Moodle with alternative digital platforms (Huber, 2025).

Screenshot of an indicative thematic weighting matrix across interviews, questionnaire responses, and artefact analysis using 
AI.  (Huber, 2026).



REFLECT
Insight

Reflection revealed a structural 
tension between studio pedagogy and 
platform design

Art and design learning operates 
through layered, iterative, and non-
linear processes

Moodle’s present-centred logic made 
it difficult for students to perceive 
learning as a continuous journey

As a result, educators enacted 
additional pedagogical labour to 
restore coherence, orientation, and 
trust

Screenshot of an anonymised educator-generated workaround within Moodle, introducing a coded navigation bar to enable students to “zoom 
out” and view multiple units simultaneously (Huber, 2025).

Reference
Biggs, J. and Tang, C. (2011) Teaching 
for quality learning at university. 4th edn. 
Maidenhead: Open University Press.

Expanded in Blog Post 5



REFLECT
Re-planning

Expanded in Blog Post 5

Re-planning focused on improving 
orientation, and expectation-setting

Two modest but targeted interventions 
were introduced:
1. a weekly “Prepare for the week”  
    overview clarifying purpose and      
    deliverables 
2. a visual learning arc diagram during  
    live sessions to support “zooming out”

The aim was not to redesign Moodle, but  
to reframe how learning is signposted

Screenshot of a Moodle page from the MA Graphic Design (Online), illustrating the new 
activity to support student orientation and reduce cognitive load (Huber, 2026).

Screenshot of an anonymised Miro board visualising a full unit structure through an arc- 
based diagram to help students‘ orientation and overview. (Huber, 2026).



REFLECTING
ON ARP

How my project evolved
– �Focus shifted from platform critique toward understanding how 

educators navigate cognitive accessibility within institutional 
constraints

What worked / what didn’t
– �Combining interviews, questionnaire responses, and artefact review 

allowed rich triangulation of perspectives
– �Small sample size limited breadth and reinforced the need for depth 

over generalisation

Blocks and how they were addressed
– �Access to student data and platform limitations
– �Shifting the research lens toward educator perspectives and focusing 

on navigational clarity rather than system change

Looking forward
– �Aim to embed clearer orientation, learning arcs, and signposting as 

core pedagogical responsibilities within online design education
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